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OVERVIEW OF PATHBLAZER

Pathblazer helps struggling students close gaps in math and reading, and gives students an individualized path to move toward 
grade-level proficiency. The content in Pathblazer is aligned to state and national standards and offers an easy transition to 
blended learning in K–6 classrooms. Learning activities provide explicit instruction, which entails setting clear goals, building 
background knowledge, breaking down instruction into smaller pieces, using an array of models and graphic organizers, 
using scaffolded support, providing feedback, and reviewing student understanding over time. Teachers can monitor student 
understanding, both as a group and individually, and plan additional instruction as needed.

RECOMMENDED IMPLEMENTATION MODELS

Districts can successfully implement Pathblazer in classrooms, computer labs, and after-school programs. Research shows that 
the more instruction time a district allows for Pathblazer, the greater the gains and the faster students close achievement gaps. 
To maximize gains, Edgenuity® recommends students use the program at least 60 to 90 minutes per subject per week. This can 
be done in an in-class or computer lab rotational model, a flex model, or a separate intervention period during scheduled class 
time or before or after school. 

Station Rotation

In a station rotation model, groups of 
students work at stations in a single 
classroom, following a set schedule 
and rotating from station to station. 
The teacher leads whole-group, small-
group, and/or one-on-one instruction 
while students work independently, 
in collaborative groups, or at online 
stations. The teacher monitors students 
while leading the small group or one-
on-one instruction.

Computer Lab Rotation

In a computer lab rotation model, 
students receive face-to-face, whole-
group instruction, then rotate to a 
separate classroom or lab to work on 
online content. Teachers may rotate 
with the students into the lab, or 
there may be a separate teacher or 
paraprofessional to monitor student 
work in the lab.
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Flex

In a flex model, students receive 
primary instruction from online 
course content. As needed, students 
seek out assistance from teachers 
one-on-one, in small groups, or 
through collaboration with their peers. 
Teachers monitor online content 
usage and provide additional support 
as needed (or they may recommend 
students seek out assistance from the 
additional stations available). Students 
set their own rotation schedule, and 
do not necessarily go to each station.

Intervention Period

In an intervention period model, 
students attend a separate 
intervention class specifically to 
work on content to get them up to 
grade level. Students mainly work on 
a computer, and also attend face-to-
face, small-group sessions with the 
teacher. The teacher determines the 
groups based on content mastery 
data from the online content work.

IMPLEMENTATION FIDELITY 

To implement Pathblazer with fidelity, Edgenuity recommends that students:

•  Spend a minimum of 60 to 90 minutes on task per subject per week (a minimum of 20 to 30 minutes per session).

•  Complete a minimum of four to six activities per subject per week.

•  Complete at least 75% of activities in a learning path or folder before moving on to the next learning path.

•  Maintain a minimum average activity score of 70% on completed activities in their learning paths.

How long does it take to complete an activity?

Subject Students in Kindergarten to Grade 2 Students in Grades 3–5 Students in Grade 6

Math 5 minutes 10 minutes 15 minutes

Reading 10 minutes 15 minutes 20 minutes
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EFFICACY RESULTS

Results show that Pathblazer works. The What Works Clearinghouse, the nation’s watchdog agency for education efficacy 
research, shows Pathblazer as having a positive impact on student achievement.1 

BEST PRACTICES FOR TEACHERS

Conferencing with Students

Feedback is a critical component of differentiated and successful instruction in a blended learning setting.2  Perhaps the most 
important role of the teacher is to provide meaningful feedback and celebrate success in its many forms. Research confirms that 
feedback plays an important role in increasing student achievement and motivation.3  Feedback is effective when it is timely, 
clear, helps students address inappropriate strategies and misconceptions, and is actionable.4  The blended learning classroom is 
a prime location for this kind of teacher-directed positive feedback, in part because of the culture of community and trust that is 
the cornerstone of its success. 

Face-to-face conferencing is a big part of student success when using Pathblazer. Knowing that someone is monitoring helps 
motivate students to make their work a top priority. Teachers should meet with students individually every week to review each 
student’s data and learning goals, and to provide necessary remediation to get or keep the student on track. Using the Student 
Progress Report, teachers can review students’ weekly progress. Students can access their Student Portfolio to self-monitor their 
own progress. Together, the teacher and student can use these reports to review progress and set goals for the following week and 
apply strategies for achievement.

Teachers can model behaviors such as: 

•   Having the student review the Student Portfolio after each session to examine progress and achievement data, and 
reinforcing the importance of the amount of progress each student makes. Have students use the portfolio log to track 
their own performance.

• Taking notes while completing activities and writing down math problems on paper instead of doing them in their head.

• Providing targeted feedback for students to correct behavior or conceptual misunderstandings that might impede success.5 

• Praising students for elements that are within their control, such as effort, seeking challenges, persistence, and good 
strategies.

• Setting SMART goals (specific, measurable, attainable, realistic, and timely). These goals should address academic 
achievement and act as benchmarks for engagement. When setting goals, they should be aligned to the expectations the 
teacher sets for learning path and assignment progress, time management/engagement in the course, and achievement.

• Accessing and examining students’ own data by running their own reports from the Reports tab in their portfolio to track 
learning and achievement goals throughout the year. This builds accountability and ownership, and encourages self-
regulation.6 

Aligning Online Curricula and Face-to-Face Curricula

Teachers can use Pathblazer to align online content with their classroom instruction. The teacher can direct students to work in 
specific folders based on what is being covered in the classroom. For example, if students are learning about geometry in the 
classroom, they can work in a folder that covers geometry topics to either introduce the topic or for review after the lesson.
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Classroom Management/Setting Expectations

Classroom management involves teachers preparing students to manage themselves, setting high academic and behavioral 
expectations about student engagement, making sure students understand how to set goals and go through content independently, 
and have alternative plans to address unforeseen problems. This is critical at all times, but especially during station rotations, 
where there are more stations than there are teachers. When teachers manage their classrooms effectively, station rotations can 
be successful and chaos-free. Teachers must decide how the classroom will run and explicitly define the process, communicate 
classroom expectations, provide incentives, and establish consequences for meeting classroom expectations.

Classroom management and student motivation go hand in hand. No matter the implementation model, teachers should ensure 
that their classroom structure is well-defined from the outset, and that students are provided with incentives to motivate their 
work. Suggestions for classroom management when using Pathblazer include:

• Using a smart/active board already in the classroom to highlight student work, for group projects, or for whole-group 
instruction.

• Leaving written instructions at each station for a station rotation model.

• Creating index cards with student login information, especially for younger students who may not be able to remember 
their username and password.

• Having a signal (bell, sign, hand signals) when it is time to rotate between stations in a station rotation model.

• Checking student portfolios during and/or after each Pathblazer session.

• Using incentives to motivate students. Some examples include:

o Tracking student progress with sticker charts on the wall, or through classroom competitions.

o Creating a rotating award that students can display on their desk when they score an 80% or higher on a          
lesson quiz.

o For students who finish their goal number of activities for the day or week, practicing in a typing program, or 
playing a fun learning game for the remaining portion of the online learning time or during the last session of the 
week as a Fun Friday.

Using Data to Drive Instruction

Data is a powerful tool to drive instruction. Teachers may assume that certain trends are occurring regarding student engagement, 
progress, or achievement, but using data can convert those assumptions to precise knowledge of what is happening. Teachers can 
monitor data regularly to guide instructional decisions, both for whole-class instruction and for individual or small-group learning 
needs. Data can help align virtual and face-to-face instruction; understand student engagement, progress, and achievement 
metrics; group students based on content mastery; and much more. The most effective teachers collect and analyze student 
data, then modify instruction based on that data. Students can also examine their own data and, working with the teacher, set 
goals.

It is important to focus on the data that matters. As opposed to simply collecting as much data as possible, only collect 
relevant, meaningful data to avoid being overwhelmed. The data and progress monitoring reports available in Pathblazer 
collect and organize student data and schedule or generate a variety of real-time reports available by student, group, 
course, and school. Below are five research questions recommended for teachers using Pathblazer data to drive their 
classroom instruction:

1. What is the total amount of time (session time and time on task) students are spending in folders/learning paths? 
(Engagement)

2. On average, how many activities were assigned, and how many were completed? (Progress)

3. How far are students progressing in their learning paths? (Progress)
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4. Are students mastering content material, as measured by activity score and diagnostic post-tests? (Achievement)

5. How many standards have students mastered out of the total number assigned? (Achievement)

To answer these research questions, Edgenuity recommends the following reporting routine:

At the beginning of the year, we recommend educators...

• Use the Pathblazer Screener Results report and/or diagnostic assessment data, such as the Objective-Based Test Results 
report, to review students’ proficiency and skill levels.

At the beginning of the week, we recommend educators... 

• Use the Learning Path Status Summary report to monitor student progress through learning paths, and group students (if 
you do not have an integration with a third-party assessment). Plan and provide remediation to address objectives with 
which students are struggling.

• Use the Dashboard, set to the last seven days, to individually review student scores and triage priorities for conferencing 
(if you have an integration with a third-party assessment).

• Review the Progress Summary report for the past week to monitor session time, active time, activities completed, and 
average activity score, and/or review the Class List columns for total time last week, total time this week, logins last week, 
and logins this week.

Daily, we recommend educators... 

• Review the Class Progress report to monitor student progress on specific assignments and assignment details.

• Review the Teacher Dashboard to create student groupings for small-group instruction or conferencing.

Weekly, we recommend educators...

• Review the Student Progress report and Completion report to monitor student progress and completed activities.

• Conference with students to provide support and strategies for success. Review the Student Portfolio with the student; set 
goals, provide students with encouragement, coaching, and support. Expect students to track their own learning and set 
goals for added intervention, remediation, or acceleration.

Monthly, we recommend educators...

• Analyze overall progress and achievement toward goals and celebrate student successes using the Pathblazer Progress 
Monitoring report.

• Check the Objective-Based Test Results report after students take additional diagnostic tests to review students’ level of 
mastery to determine when they are ready to move on.

• Review the Learning Path Status report or Progress Summary report for overall progress through learning paths.
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